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half of MPs educated at compre-
hensive schools, finds study, The
Independent, 10/6/2017, https://
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ing an alternative economy —
through wars of position, and;
that there equally needs to be
practices of ‘movement’ which
challenge in the field the prac-
tices of the state and hegemony
itself through protest and direct
action, strikes etc. Between the
two, we may be able to gain
the knowledge experience and
confidence to bring into reali-
zation a more just and equitable
world, whose very basis must
be an alternative economy.
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system. This clash produces
a set of experiences that form
the basis of new knowledge,
analysis and hopefully future
mobilization around a clear-
er understanding of the nature
and site of the problems at
hand. If carefully undertaken,
the process of organizing forc-
es around the nature of the op-
pression, and what can be done
about it through collective ac-
tion, can arise. Along the way,
it is possible to build unity, and
a common sense of vision, pur-
pose, and worth that provides
a moral push forward as well.
These aspects are equally im-
portant for the continuity of
struggle, which inevitably can-
not be expected to yield imme-
diate results. In this regard, the
internal and democratic pro-
cesses of the self- organized
activity becomes a crucial part
of its success, as without it the
potential for alienation and di-
vision multiplies.

These general principles
strategic analyses have rele-
vance for the struggle for an
alternative economy, as they
can be taken to the main the-
atre where class politics are en-
forced — the sites of production
and wealth generation itself —
namely, the work place.
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Here there is no substitute
to the formation of unions as
the main weapon in the hands
of workers to organize around
their grievances and impose
their interests upon the bosses.
Any work place will entail a
wide array of issues in need of
reform, while each workplace
will also exist within a partic-
ular social, local, regional and
international order that is not
of the choosing of the actors
themselves. These factors in-
evitably weigh in on our ability
to reap gains for the working
class struggle. But they can
also act as resources and net-
works of hope, if done correct-
ly. The history of unionism, and
of much progressive change
throughout history has shown
that many things are possible
through collective action and
organizing consciousness and
movement. While Gramsci’s
work on hegemony was crucial
for understanding how educa-
tion fits into a larger social and
political order, he also suggest-
ed that the battle for a more fair
and equitable world, entailed
both wars ‘of position’ and
wars ‘of movement.” Namely,
there is no substitute for pro-
ducing fortresses of knowl-
edge, skills, power and interest
that are independently rooted
to progressive values - includ-



organization.

This insight is important in
so far as it sheds light on the
fact that the process of bringing
about political, social and eco-
nomic change is not something
that necessarily can be assessed
in terms of the immediate,
and direct impact these strug-
gles have on existing orders.
If we are serious about bring-
ing about alternative political,
economic and social systems,
we must take into account
the fact that struggle itself is
educational as it reveals the
balance of forces and the con-
stellation of actors and where
they stand within a context of
struggle. This is an exceed-
ingly important in so far as it
is an experience that ‘reveals’
and has the potential to break
ideology and hegemony, or at
least the impression that it is
representative of the reality.
It also breaks the isolationist
manner by which convention-
al thinking approaches the
process of change-making in
general. It also points to the
significance of culture as a
bastion of ideas, histories, and
approaches toward viewing
the world, which are much
more difficult to control than
individuals and organiza-
tions.
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When we begin to combine
these facets together we come
to understand that there is no
exact formula for educating
around an alternative economy.
But what there is, is the exist-
ing institutional and political
order, which already represents
the achievements (or not!) of
various political, social and
economic struggles. This ‘sys-
tem’ is strengthened through
the hegemonic practices of
the states, which attempt to
reproduce the dominant order
and class. At the same time,
there are many opportunities to
contest this order and educate
around it, whether by dem-
ocratically challenging it or
through independent extra-par-
liamentary ways. In both inci-
dences, there is a pedagogical
aspect to this activity in the
near and far term.

What is particularly import-
ant however is maintaining a
vision that preserves the inde-
pendent organizing of a par-
ticular oppressed constituency,
around the principles of their
just cause. This means that
movements need to be orga-
nized and mobilized producing
their own narrative, identify-
ing and framing their debates
as they see it, and having this
alternative vision and world
view ‘clash’ with the existing



the game’, and by extension,
how the system would oper-
ate, and who ‘won’ and ‘lost’.
But law has also changed over
the years, sometimes through
processes of reform, and oth-
er times through processes of
revolution. The point here is
to emphasize that every social
order has existing political
economic and social struggles
in it which will necessarily
have legal dimensions related
to them, and where a peda-
gogical element lies in wait-
ing. In this reading, challeng-
ing the legal institutions which
govern bourgeois capitalism
— be this through democratic
means, or extra parliamenta-
ry ways, no doubt embodies
efforts and sites where educa-
tional opportunities also exist.

Here it is instructive to
point out that the recognition
of many rights throughout his-
tory began through forms of
protest that were organized in
extra parliamentary means,
namely direct protest. The lat-
ter has played a significant
part of raising consciousness
and building movements both
in society, and within the ex-
isting institutions (of the state
and otherwise), for bringing
about change, including on the
legal level. This is to empha-
size that reformist changes
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more often than not, does not
come from a sudden ‘Eureka
moment’ on behalf of judges,
but is the product of years of
accumulated struggle of polit-
ical actors on the streets pro-
moting progressive issues.

While the history of legal
institutions is generally quite
dark in so far as almost every
form of oppression — from mil-
itary occupation and colonial-
ism and apartheid, to the ille-
gality of trade unions — all had
legalistic precedents, the courts
under democratic governance
are not blind or numb to pos-
sible change. When we discuss
the case of theatres across the
Middle East and North Africa
however, where democratic
governance does not really ex-
ist, there can be little illusion
that this margin of influence is
possible. Still, in a globalized
world, pressure may nonethe-
less be generated from without,
and within, by emphasizing
and organizing the contradic-
tions of the system. In so far as
there is a legal precedent, at-
tempts to challenge the courts
can prove instructive for pre-
cisely the pedagogical pur-
poses noted, in so far as even
rulings, which reproduce au-
tocracy, can be used to expose
and educate others, forming
the basis of future potential



Here we return to our earli-
er point in so far as the school-
ing system represents only one
facet of a much larger system
of hegemony. Beyond school-
ing there are the institutions
of the mass media, religious
institutions, the courts/ legal
system and the work place it-
self, which play major roles in
teaching various other forms
of lessons to society. Avoiding
dealing centrally with these
existing institutions effective-
ly limits the struggle to help
bring about an alternative
economy to a singular - albeit
important - domain whereby
education takes place, while
ignoring many other educa-
tion opportunities that exist
and are daily ‘educating’ in
their own regard.

It makes sense in our read-
ing thus, to both work with-
in the existing institutions to
push forward progressive ‘al-
ternative  education’-positive
reforms, and to create indepen-
dent outlets of our own, which
can preserve, strengthen and
deepen a repository of knowl-
edge and interests around such
an alternative economy. This
means for instance, that in the
sphere of media — we must
push to get the message of
an ‘alternative economy’ out
into existing media platforms,
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while equally creating our own
forms of media that explicitly
and uncategorically define and
engage in what an alternative
economy means and entails.

This dual approach can be
undertaken with other sites of
education, but necessarily will
also take on different forms
given that not all sites of edu-
cation have equal opportunities
to be reformist or create paral-
lel means of engagement.

Take for example the issue
of the courts. Existing courts,
under bourgeois democracy (to
say nothing of autocracy) still
reflect and produce hegemonic
norms, just as schools do. But
these norms are constantly be-
ing challenged — from the Left
and the Right — and it would be
naive to ignore that the strug-
gle over the ‘leaning’ of certain
rulings, does not both affect
economic and political orders,
but also embodies educational
potentials as well.

The pedagogical basis of le-
gal rulings is important to em-
phasize in so far as the law and
the history of law production,
tends to reveal various forms of
social, political and economic
struggles. Ever since the days
of Hammurabi, the codification
of legal principles was about
establishing certain ‘rules of



under no illusion that while
we always wish to build upon
the existing advances that pre-
vious social/ political strug-
gles have established, we can
be under no illusion that the
existing structures will allow
for such reform to challenge
their existing system and the
‘soft power’ nature of how it
operates. This reality forces
us to consider how social and
political actors can organize
independently to push for
such changes, both within the
system itself and as external
actors to it. In fact, if we are
to take Marx’ insight to heart,
because there is a class basis
to the existing order and its
mode of governance (morally,
educationally, institutionally,
legally etc), there would ap-
pear to be no substitute but to
equally organize the victims
of this policy (primarily the
working class, together with
all identities oppressed as a
function of this system be this
on a race, class, gender, na-
tional etc.) to take upon itself
the task of organizing and mo-
bilizing forces to counter this
hegemony. This may be done
within the system, and outside
it, but its basis must be a form
of independent mobilization
that organizes, collectivizes
and socializes the experience
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and education of previous
struggles, in an effort to bring
about change.

Education beyond School

This discussion begins to
turn our attention away from the
existing educational model as
represented in state-sponsored
schooling, and towards other
opportunities where education
around an alternative economy
may take place. Schools af-
ter all, are not the only places
were education takes place. In
fact, ‘learning’ of some order
or another is taking place all
the time, while only specific
types of learning take place in
school. Moreover, such an ap-
proach to education itself pro-
motes a false idea that educa-
tion is something that you do
to an individual as though s/
he is an empty vessel, instead
of it being a process of activat-
ing, cultivating and guiding
the inherent learning capaci-
ties existent within all persons
and ensuring that this pro-
cess is done in the best envi-
ronment, with rich, historical
content, both cerebral and
hands-on, while also teaching
students to learn how to learn
better, and to think rigorously
and analytically.



educate around the themes we
described that constitute an
alternative economy — non ex-
ploitation, sharing knowledge,
decisions, wealth, sustainabili-
ty etc.

A quite important subset of
this theme of qualitatively up-
grading the educational system
istheidea of understanding how
systems of oppression in the
past were overturned. Study-
ing the history of political,
economic and social struggle
is important because it gives
students an understanding of
the power of collective action,
and how there may be partic-
ular tools of struggle that can
be effective, in certain con-
texts, why and for what rea-
son. Historical insight of this
nature breaks the notion that
history is pre-ordained, flat,
and the product of great indi-
viduals - usually men of domi-
nant casts, and with great pow-
er. In contrast it introduces the
notion that history has always
been shaped by various forces
and struggles between cer-
tain interests and groups, and
that this process is in constant
flux, including in the present.
The more students become
experienced in the historical
dynamics, and the dialecti-
cal, as opposed to teleological
manner by which these fac-
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tors change, the more we will
empower students around a
set of cognitive and analytical
skills that allow them to un-
derstand their context and the
context of others. In this re-
gard, it is important to note that
the role of education should be
to avoid the exceptionalisation
of any one particular people
and their genesis and history,
while seeing them as the prod-
uct of far larger set of univer-
salistic forces that take on a
particular manifestation and
character under certain histor-
ical conditions.

Realism and an Alternative
Education

While all this may make
sense, there is a huge differ-
ence between saying what the
educational exigencies of cre-
ating a more just political and
economic worldview are, and
actually implementing these
changes in practice.

How would an alternative
educational model and content
arise within the context of the
contemporary system, and who
are the social forces that would
bring it into being and oversee
its operation?

Here lies an important ques-
tion in so far as we must be



selves play an important role
in socializing and normalizing
ruling class ideas. Despite this
seeming contradiction, we can
and should all agree that a basic
set of skills that promote liter-
acy, critical analytical thinking
and informed argumentation,
are valuable for all individu-
als and societies and tend to
be in one form or another, part
of the set of skills promoted
by most education systems as
well. Thus, in so far as existing
school systems promote such
an agenda, even in delimited
fashion — it makes equal sense
that the struggle for an alter-
native economy needs to push
assertively for the dramatic ex-
pansion and investment in ed-
ucation so that there can be an
expansion of this skill set and
knowledge within society. The
needs of an alternative econo-
my — which we envision to be
more participatory in wealth
generation and decision mak-
ing — will only benefit from a
wider pool of educated, liter-
ate, critically thinking individ-
uals.

As a subset to the theme of
expanding and investing in ex-
isting institutions, it is import-
ant to expand and upgrade the
qualitative nature of the edu-
cational experience itself. This
means that schooling needs to
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be de-linked from the obliga-
tion of reproducing a compli-
ant and disciplined, capable
workforce that reproduces
capitalism. In order for this to
take place, a broader study and
knowledge of the capitalist eco-
nomic, political and social sys-
tem needs to take place, such
that students are made aware
of the major pitfalls of this
political economic and social
system. This means that there
needs to be an expansion of ed-
ucational themes that subvert
the normative ideological and
hegemonic structures (includ-
ing those of capitalism itself),
which invisibly govern con-
temporary education and soci-
ety more broadly. That mean-
ing - the process of ‘framing’
and ‘selecting’ the knowledge
we teach needs to be revisit-
ed and revised to understand
and expose the full set of pol-
itics and power that underlies
them. In their place, attempts
should be made to provide a
new set of framings (as every-
thing cannot be taught after-
all!), but to do so in a manner
that is much more open and
explicit about the politics and
ideas of what guides the fram-
ing process itself. Namely we
need to be explicit about what
we are teaching and why — and
that this includes the need to



lustrates that capitalism in its
current manifestation has
proven itself flexible enough to
incorporate reformist tenden-
cies, which allow for the elim-
ination or reduction of many
previous biases of religion, sex,
or race, which used to prevent
things like teaching the theo-
ry of evolution, or to educate
women or African Americans
overall for example. Recogniz-
ing state-sponsored education
as a site of political and social
contestation is an important
first task in so far as it allows
us focus upon expanding upon
the existing gains, rather than
treating the entire education-
al institution as a flawed, and
which needs to be done away
with. The presence of wom-
en and African Americans in
US schools today is a product
of years of social and politi-
cal struggles, and represents
important achievements that
cannot be taken lightly. In this
regard, a radical reformist
approach is necessary even
if we recognize limitations to
current educational systems.

If expansion and widening
of educational objectives is
central to its reform, and for the
purpose of educating around an
alternative economy, we might
add two additional aspects of
what such an expansion might
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mean: first, is an understand-
ing of expansion in the insti-
tutional / access sense, that
meaning, making education as
widely accessible as possible.
This means investing in exist-
ing educational systems, en-
suring that they are well paid
opportunities for teachers, with
good infrastructure; ensuring
that there is not an over-con-
centration of good schools in
some areas and not others, and
eliminating any financial obsta-
cles which prevent education
being universally accessible,
or alternatively from making
good education accessible only
to select privileged few. This
practically means that states
need to build more schools,
with good transportation and
infrastructural basics, and to
eliminate the existence of pri-
vate school systems overall,
and any financial blockages
which might prevent a willing
child or youth from accessing
a quality education because
of financial constraints.

Because public education
is by definition funded by the
state which is funded by tax-
ation, it is not surprising that
capitalists wish to reduce their
share of taxes, and indirectly of
state school systems. This, de-
spite the fact that we have ac-
knowledged that schools them-



transferring crucial skills and
knowledge to students, while
equally controlling access to
these skills, and also enfold-
ing this knowledge within a
historical, political and social
narrative that reflects the dom-
inant ideology, that asserts rul-
ing-class hegemony and power.
In this regard, education must
be seen as always being the
product of selection, framing,
and simplification of matters
given that the material that is
taught necessarily represents
only a particular slice of the
total body of knowledge that
exists in general, or exists re-
garding a particular topic. It
is the process of both accessing
education, and selecting, fram-
ing and simplifying of matters,
where politics, interests and
powers lie: Who determines
the selection process of both
the students and the material
taught? How are these deter-
mined? According to what cri-
teria? How can these processes
be changed and revised or made
more accessible or reflective of
alternative economic princi-
ples? And how was the process
of selecting and framing itself
determined? Answers to these
questions tend to be based on
historically evolved realities,
as well as considerations of
power, institutions and politics.
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Building for an Alternative
Economy

From this reading we begin
to gain a better understanding
of how capitalism in the West
and in the MENA region as
well, has promoted various
worldviews through its educa-
tional system and other means
of mass education. It is this sys-
tem which has played a role
in upholding and normalizing
individualism, patriarchy, cap-
italism, reverence for religion
and even sexual norms etc.

How then might we transi-
tion into promoting an educa-
tional system that attempts to
build towards an alternative
economy?

First it is important to note
that there is no pre-existing
formula for how this can take
place. The current educational
system, for example should be
seen as an advance from what
it was one hundred years ago
for example, though it may fall
short of what it could or should
be for building an ‘alternative
economy’ today and tomor-
row. This illustrates that even
‘official education’ has always
embodied an internal struggle
between different competing
forces in society. It further il-



became more powerful and as
the power of the church de-
clined, education began to be
provided for public schooling
based upon collecting taxes to
pay for the education needs
of an increasingly urbanizing,
industrializing capitalist econ-
omy. However in the US for
example, the presence of pow-
erful, wealthy families on the
local level occasionally even
prevented the provision of pub-
lic education, because they did
not wish to pay taxes to pay for
poor people to learn. Zoning
restrictions and private schools
often became a way for elites
to separate their children from
working class children, and to
preserve the networks from
which affluence was associat-
ed. A telling statistic about the
value of public versus private
schooling reveals that 51% of
UK parliamentarians in the
2017 British parliament were
educated in public school - the
highest number in recorded his-
tory.®®)

Besides the public / private
split, the changing nature of
curriculums also reflects how
education has changed over

2) Election 2017: More than
half of MPs educated at comprehen-
sive schools, finds study, The Inde-
pendent, 10/6/2017,  https://is.gd/
tBhrAn
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the years, as larger political
economic shifts take place. In
1925, the state of Tennessee
took a high school teacher to
court for teaching Darwin’s
‘Theory of evolution’ in the
well-known “Scopes’ trial.

The teacher would eventu-
ally loose the trial, (although
this ruling would eventually
be overturned) illustrating how
in this case, the existence of
powerful local forces support-
ive of religious fundamentalist
literalist biblical readings were
able to defeat a fairly well es-
tablished scientific theory.

These examples are intend-
ed to illustrate the manner in
which educational systems
are not transferring a set of
platonic, fixed, technical skills,
as though such a thing exists
a priori. Rather, schools are
highly political institutions
that are part and parcel of a
much larger system of social
reproduction. As such, con-
temporary education is likely
to reflect the dominant ideolog-
ical tendencies existent within
a political and social order, and
the basic needs this social or-
der has to reproduce itself.

In light of this, it is worth
acknowledging that contem-
porary educational systems
will always include a mix of



through to university — does
many things. On one level, it
does indeed teach those who
participate in it, a set of skills
that can be very useful for a
wide range of human activi-
ties, including production and
solving many human needs —
from engineering to medicine.
It would be difficult to argue
that the skills and expertise that
these institutions oversee and
transmit to new waves of stu-
dents, are not vital for improv-
ing a wide range of material
and immaterial factors related
to wellbeing. Indeed the skills
of literacy itself, and knowl-
edge of the ‘hard’ sciences
(chemistry, physics, biology
etc), clearly contains a wealth
of information that unequiv-
ocally have improved the life
experiences of individuals and
societies.

At the same time, it would
be difficult not to equally ac-
knowledge that the institutions
that transmit these skills suffer
from two related, significant
pitfalls. To begin with, educa-
tion itself is ‘access-restricted’,
because a range of social, eco-
nomic, geographic and polit-
ical factors may significantly
limit their availability in to-
day’s world.

Secondly, significant quali-
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tative reservations should also
be noted in so far as contem-
porary education is all too of-
ten steeped in socializing the
youngest members of society
in the values of the dominant
ideology.

While the first of these pit-
falls (access restrictions) is
generally self-evident, the lat-
ter may be less so.

Here a quick overview of
how the contemporary educa-
tional system arose is telling
for how this system was borne
within the needs of creating a
reliable work force to repro-
duce the dominant political
economic systems.

It is well known of course
that the contemporary edu-
cational systems of Western
Europe and the United States
emerged first and foremost out
of religious institutions, which
clearly saw education in per-
petuating the dominance of
the church. There were restric-
tions on who could attend these
schools and the skills actually
transferred. For example, in the
US, only land-owning white
men were taught how to read
and write, while white women
were separately taught to read.
Non-whites - men and wom-
en - were prevented access to
schooling altogether. As states



role of ideology and the notion
of ‘hegemony’ as key factors
in this process (see Gramsci,
2001).

For Gramsci, as for Marx,
the notion of ideology is un-
derstood as a set of funda-
mental ideas, which provides
coherence to the world. But
rather than having this set of
ideas explain the world as it
truly is, ideology under capi-
talism inverts the nature and
set of relations which allow the
system of capitalism to persist,
acting to hide and normalize its
exploitative nature. Capitalism
thus survives by propagating a
set of ideas and values, which
frames the social order as nor-
mal, even though it is anything
but that.

Under capitalism, a ‘domi-
nant ideology’ pervades a host
of different social, political and
legal institutions, normalizing
the processes that undergird
capitalist production. The key
institutions where the incul-
cation of dominant ideology
takes place are the education-
al system itself, the mass me-
dia, religious institutions, the
courts/ legal system and the
work place. Collectively these
institutions serve to define
what is both ‘normal’ and what
1s external to the normal, while

equally rewarding and pun-
ishing individuals and groups
which obey and disobey.
Gramsci calls this form of gov-
ernance, ‘hegemony’, because
it relies upon forms of consent
through ‘soft power’. The ulti-
mate role of hegemony is to al-
low for the smooth operation of
capitalism, performing the task
of inverting reality. Inequality
and hierarchy between states,
peoples, communities, races,
genders and classes become
seen as natural, instead of be-
ing seen as constructed and
perpetuating an unjust order.

Role of the Current Educa-
tional System

When we grasp the central-
ity of the dominant ideology
in constructing hegemony for
the perpetuation and reproduc-
tion of a social, political and
economic order that facilitates
capitalist exploitation by a
ruling class, we begin to iden-
tify different facets of what it
might take to create an alter-
native economy as formerly
described, and what the educa-
tional facets of this might look
like.

The current educational
system - from kindergarten



would benefit from such an
arrangement. Here we begin
to understand that society, in-
cluding its educational insti-
tutions, are not immune from
powerful interests which help
shape and frame existing de-
bates, knowledge and skills,
such that the existing exploit-
ative order not only persists,
but also consolidates and re-
produces itself. How is it pos-
sible that a system that tends to
benefit the very few, and that
can be so destructive to soci-
ety, individuals and nature, can
continue to exist at the expense
of the majority?

To answer this question it
is necessary to acknowledge
that such a system relies upon
a form of hidden and invisible
consent or sense of normalcy
to this existing order. That is to
say, that while there certainly
are cases whereby this system
enforeces its rule through coer-
cion and forms of brute force,
the everyday manner through
which this system operates,
tends to rely upon far more
subtle methods which hide the
system’s unjust nature and
founding principles. This hid-
den nature acts to normalize
the system’s very unjustness,
such that it comes to be viewed
as something that is everyday,
expected and undeserving of

being protested or reorganized.

Two thinkers of note to this
debate are worthy to mention
here. First of course is Karl
Marx, who made the important
observation that, “The ideas
of the ruling class are in every
epoch the ruling ideas, i.e. the
class which is the ruling ma-
terial force of society, is at the
same time its ruling intellectu-
al force.” He continues:

The class which has the
means of material production
at its disposal, has control at
the same time over the means
of mental production, so that
thereby, generally speaking,
the ideas of those who lack the
means of mental production
are subject to it. The ruling
ideas are nothing more than the
ideal expression of the dom-
inant material relationships,
the dominant material relation-
ships grasped as ideas.”®

Italian Marxist Antonio
Gramsci would lengthily ex-
plore this dimension, analyzing
how the hiding and normaliza-
tion of subjugation takes place.
Gramsci would introduce the

) Marx, Karl. The German
Ideology edited by C.J. Arthur (New
York: International Publishers, 1970),
p.64



never matched on the ground,
and instead privileges some
capitalist entities (those with
power and access to power)
over others (those without).

This article is not intended
to provide a holistic descrip-
tion of comprehensive pitfalls
of capitalism, which are many
and have been well studied.
The examples provided are
intended to merely illustrate
some of the main problems
associated with capitalism in
principle, as well as in prac-
tice. Alternatively, when we
speak of working to develop
an ‘alternative economy’, we
mean specifically the build-
ing of an economic order that
addresses these major pitfalls
and hence one that is equita-
ble, fair, non-exploitative of
people and natural resources,
and democratic in decision
making and in distribution.
Furthermore it should be or-
ganized for the purpose of so-
cial justice and the solving of
human need rather than prof-
it, while doing all within pos-
sible to bring a sense of justice
and compensation to the vic-
tims of the past.

The Role of Ideology and
Hegemony

How then might such an
economic end-state arise and
what are the educational com-
ponents of this task?

To understand how we
might work to educate around
creating such an alternative
economy it is worth consid-
ering how such an unjust ar-
rangement arose to begin with
and what the role of education
has been under the existing
capitalist order.

Principles of ‘education’
may seem self-evident and
even technical, in so far as so-
cieties aim to guide, train and
provide children, young adults
and even adults with a set of
skills which allow them to be
functioning and productive in-
dividuals within a social order,
and which includes participat-
ing in economic activity and
the generation of wealth. But
if the task of educating around
the principles of an alternative
economy simply involved pro-
moting basic values of social
justice, preservation of nature,
and non-exploitation, we are
likely to have achieved such
a state many years ago, giv-
en that the majority of people



is this input - wages (the cost of
labour) - which is seen as vari-
able. The pressure to reduce
costs and improve competition
under capitalism translates into
efforts to reduce worker wag-
es, given that the input costs of
other factors tends to be more
fixed (machine costs, commod-
ity costs, rent and utility costs
etc.)

Capitalism has a wide range
of other negative features that
are equally relevant to bring
into our picture, as they help
develop another vision of what
a genuine ‘alternative econo-
my’ might look like.

Capitalism for example,
relies upon the existence and
rearing of a healthy workforce,
but fails to acknowledge or pay
for this. As such, a great deal of
this work takes place in home
settings, but is unpaid and pri-
marily endured by women.

Capitalism relies upon the
exploitation of the natural re-
sources of the world, and treats
these as inexhaustible, but it is
not held to account for the de-
structive consequences this has
on the environment and societ-
ies.

Because capitalism is orga-
nized around the privatization
- as opposed to socialization

- of the wealth generated by
society, production itself is not
organized in any rational way
to meet or solve human need.

Capitalism also leads to in-
tense competition between dif-
ferent capitalist entities and
states in search of cheaper la-
bour, and markets for goods,
which in turn has led to war
and destruction on mass scales.

Capitalism is also prone to
excess and crisis, demonstrat-
ed most recently in the 2007
financial crisis which would
have collapsed the internation-
al economy were it not for the
intervention of the state to ‘bail
out’ some of the biggest fail-
ures.

Through these ‘bail outs’,
states actually violated the
principles of capitalism itself
because they intervened di-
rectly in the market to protect
certain entities that were con-
sidered ‘too big to fail’ by their
standards. Alternatively, the
failure of smaller enterprises
under capitalism is routinely
ignored, and justified as nec-
essary in ensuring ‘efficiency’
itself. This highlights a dis-
tinctly political, favouristic
nature to the actual practice
of lived capitalism, whereby
the utopian idealism of per-
fectly operating markets is



Introduction

The question of how one
educates for the purpose of de-
veloping an alternative econo-
my connects the issue of ‘how
people learn’ and ‘what people
learn’, to processes of ‘why
people learn’, and towards
what end this learning changes
individuals, society and the so-
cial relations. These questions
may seem hypothetical or tech-
nical, and indeed aspects of
them are. But they are also po-
litical and practical questions
that go to the heart of the needs
of contemporary social and
political movements, not only
in the Middle East and North
Africa today, but also beyond.
They equally relate to dimen-
sions that are individual and
collective.

For purposes of clarity it is
relevant to begin by defining
our terminology.

By ‘alternative economy’
we mean in no uncertain terms,
an economy that is not based on
capitalist modes of production.
The capitalist mode of produc-
tion fundamentally relies upon
the selling of labour by work-

ers for a fixed wage to create
products or services that can
be sold on a market, and which
result in the realization of sur-
plus value — a kind of value
which exceeds the combined
value of the total inputs. This
surplus value is collected by
the owner of the factory or ser-
vice providing entity (i.e — the
owner of capital), and not by
the workers (labour) who gen-
erated it. As such, it is inher-
ently exploitative because it
appropriates the wealth created
by the sum act of the workers
and concentrates it in the hands
of the owner of capital (Capital
over labour).

This is not of course the
only failure of capitalist eco-
nomic systems, but it does go
to the heart of what makes cap-
italism unique, while shining
a light on a fundamental issue
which would constitute an al-
ternative economy. Namely,
the need to reverse the basic
structural feature whereby
capital is privileged in the ap-
propriation of surplus value
generated by workers.

It is equally worth noting
that because the way capitalist
markets work, Capital is incen-
tivized to reduce the share of
wealth distributed to workers
in the form of wages, because it
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